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A Three-Tiered Model for SRBI 

 
According to the Connecticut State Department of Education, SRBI is described as a three tiered 
model.  Tier I represents the general education core curricula, instruction (including 
differentiation of instruction), overall school climate and system of social-emotional learning, 
physical well being, and behavioral supports for all students.  Tier II involves short-term 
interventions for students experiencing difficulties who have not responded adequately to Tier I 
core curriculum and differentiation of instruction.  Tier III involves more intense or 
individualized short term interventions for students who fail to respond to Tier II interventions.  
All three tiers are part of a comprehensive educational system involving scientific research-based 
core general educational practices and interventions, practices with supports with a wide range of 
special service personnel. When executed with fidelity, Tier I instruction should meet the needs 
of 80-90% of all students. With effective Tier I practices in place, Tier II then focuses on the 5-
15% of students not responding to Tier I instruction. Tier III meets the needs of 1-5% of students 
that do not respond to Tier I or Tier II instruction and interventions. Students are not limited to a 
single tier approach for instructional support. Because interventions are based on a student’s 
needs, a student may receive Tier II support for reading, Tier III support for math yet respond to 
Tier I general education behavioral supports. The tiers should not be viewed as “gates” to special 
education.  However, students with disabilities will continue to receive multi-tiered interventions 
in coordination with their special education services. 

Tier I 

Tier I is where core instruction takes place for all students. Classrooms are the first and most 
crucial tier of intervention in the three tiered model.  High quality curricula and instruction in 
general education, together with a positive school climate and a continuum of social-emotional 
learning and behavioral/physical health supports, prevent learning and social/behavior 
difficulties for many students.  Differentiation of instruction is essential to address the wide 
range of achievement levels, as well as, behavioral and social-emotional needs that can be found 
in any classroom.  Differentiation of instruction is an approach to teaching that emphasizes ways 
to meet the varying needs of a group of students within the general education setting, rather than 
rely on a “one-size fits all” approach.  The use of flexible small groups can help in this 
differentiation which would provide additional practice or explicit instruction in specific areas.  
Individuals might move from one group to another over time as their specific instructional needs 
change.  Flexible grouping can be used to address not only the needs of students experiencing 
difficulties but also those of high-achieving students who are ready to move on to more complex 
skills.  A large group or whole group format can still be used to implement daily lessons but then 
move into flex groups or direct instruction based on student needs. 

Tier II 

Students who fail to attain specific curriculum benchmarks within general educational instruction 
need additional support.  They continue to be part of the general education system but specific 
research based instruction needs to be implemented in the student’s targeted area(s) of 
difficulties. Interventions should not replace core instruction; rather students receive both the 
support of Tier I and Tier II. Students that have difficulties in core instruction will receive 
additional interventions that target specific focus area(s) (e.g., automatic recall of facts, phonics 
skills, and math concepts).   
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Students exhibiting behavioral difficulties may have interventions that include increased focus 
and targeted attention on school climate social skills training, self-management programs, school 
based adult mentors, and increased academic support. Students with special health needs (i.e. 
asthma) may have interventions through the school nurse to develop self-management skills, 
goal setting, and progress monitoring.  

In order for an intervention to be maximized, strategies for particular interventions must be 
closely followed.  If an intervention is implemented with consistency and fidelity, it should result 
in growth for most students receiving the Tier II interventions.  If there is limited or no progress 
during the intervention, student data should be analyzed by teams to see if changes to the 
intervention or different interventions are necessary.   

Tier III 

Students who make inadequate progress with Tier II interventions should be considered for more 
specialized and different interventions.  The primary difference between Tier II and Tier III 
involves two elements, intensity and/or individualization of the intervention.  Tier III should 
have smaller teacher to student ratio where instruction is given by teachers with expertise in the 
area(s) of need and more frequent progress monitoring.  More individualized treatments would 
include highly explicit interventions targeting the needs of the individual student.  Students 
exhibiting social-behavioral challenges who have not responded to Tier I or Tier II interventions 
may require a more comprehensive intervention plan involving school personnel, agencies or 
professional staff in implementing intensive interventions.  Tier III interventions are short term 
and supplemental to core classroom instruction while students remain part of the general 
educational system.  The interventions should be research based and if there is limited to no 
progress, the team should reconvene to see if different interventions are needed. Tier III 
interventions should be re-evaluated and changed if the student is not meeting with success.     

In conclusion, Connecticut’s Framework for RTI and the use of SRBI strategies creates a fluid 
delivery of interventions as seen in the graphic model in this handbook. When students receive 
the needed academic and behavioral supports, they will be better able to access the curriculum 
and find success.  
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SRBI Framework: Quick Reference Guide 

 Tier 1 Tier 2 Tier 3 
Focus 
  

Foundational core instruction for 
all students in a standards aligned 
curriculum 

Assist and implement  
strategies for students who 
did not respond to Tier 1 core 
instruction or 
social/behavioral expectations 

Assist students who are failing to 
meet academic benchmarks or 
social/behavioral expectations and 
who did not respond to Tier 1 or 
Tier 2 interventions 

Program 
  

District curriculum aligned to  
Common Core State Standards; 
culturally responsive 

Short-term interventions (e.g. 
8-20 weeks); use of  SRBI 
strategies  and/or 
social/emotional interventions 
based on student needs 

Short-term interventions (e.g. 8-20 
weeks); Intensified delivery of 
SRBI strategies emphasizing 
critical areas of the curriculum 
and/or social/behavioral supports 
based on student needs 

Grouping/ Setting 
  
  

-Whole class instruction with flex 
grouping for differentiated 
instruction 
-Regular classroom setting 

-Small groups with similar 
abilities and needs 
-Regular classroom with 
support staff 

-Individual or very small groups 
with similar abilities and needs 
- Maybe within or outside   
  Regular classroom 

Instruction/Instructor 
  
  
  

-Engaging, high quality 
instruction using differentiated 
instruction and BEST practices to 
access core curriculum. 
-Classroom teacher; collaboration 
with school Specialists 

-Engaging, high quality 
instruction; may use same 
materials as the classroom but 
with supplemental, 
differentiated instruction  
- Classroom teacher/Support 
Staff 

 -Engaging, explicit, direct, 
intensive instruction with 
differentiated materials; pace and 
duration of objectives based on 
student needs 
-Specialist/Support Staff 

Time 
  

K-4 L.A. 120 minutes; including 
20-30 minutes of SRBI support  
K-4 Math  90 minutes; including 
30 minutes of SRBI support 

-Suggested 20-30 minute 
sessions in addition to Tier 1 
instruction 
-Service days based on needs. 

-Suggested 20-40 minute sessions 
in addition to Tier 1 instruction 
-Service days based on needs. 

Assessments -Universal Screenings 
-Benchmarks 
-Progress Monitoring 
-Pre/Post CFA’s 
-Dipsticks 
-Observations 

-Progress Monitoring  
-Dipsticks 
- Measure response to 
interventions 

- Frequent progress monitoring  
-Dipsticks 
- Measure response to 
interventions 

Behavioral Support 
  
  
  

-School Climate   
-Effective school-wide   
  behavioral supports 
-Classroom   
  routines/management 
- Second Step (K-6) 

-Individualized behavior plan 
monitored by teacher and 
parent (assisted by support 
staff when needed) 

-Functional Behavioral 
Assessment to be considered 
-Individualized behavior plan 
based on the data; monitored by 
teacher and parent. 
-Assisted by support staff. 

Goals 
  
  

Attain achievement of grade level 
expectations and standards. 

Remediate gap between 
present achievement and 
grade level expectations and 
standards. 

Remediate or narrow gap between 
present achievement and grade 
level expectations and standards. 

Parent Involvement -Parent Portal       - PTA 
-Report Cards 
-Parent Teacher Conferences 
-School Governance Council 

-Ongoing communication of 
student needs and progress 
-Actively engage parent in 
intervention process. 

-Frequent communication of 
student needs and progress 
-Actively engage parent in 
intervention process. 

Physical Well 
Being/Heath 

Appropriate school health services 
including education for students to 
increase knowledge and develop 
strategies for self-management 

Individualized 
accommodations ; enlist 
community partners and 
families for assistance in area 
of concern 

Assist parents with referring 
students for evaluation by Health 
Care Provider. Implement 
extensive training and support. 
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Data Team Process  

Excerpt from Using Scientific Research-Based Interventions: Improving Education for all 
Students – Connecticut’s Framework for RTI (August 2008) 

Data analysis and decision making must occur collaboratively, in teams. Data teams are 
constituted at the district, school and grade (or content area) levels. Teams should include school 
administrators, content/grade‐level general educators and specialists, such as school 
psychologists, special educators, language arts consultants, ESL teachers and mental health 
personnel. The data examined collaboratively by data teams focus largely on student 
assessments, but include other kinds of data as well (e.g., office discipline referrals, suspension 
and expulsion rates, retention rates, referrals to special education or school climate surveys). 
District data teams examine data across schools within a district. School data teams analyze data 
within a school. Grade‐level or content teams examine data at the level of a particular grade (e.g., 
second grade) or content area (e.g., social studies). Data teams are responsible for developing 
and monitoring improvement plans, as well as for analyzing data at their respective levels. 
Communication and collaboration across levels (i.e., district, school, grade/content area) on a 
regular basis through vertical teams also are very important. 

 
School data teams are responsible for analyzing benchmark data. A critical first task is to 

verify that the overall curriculum, instruction, climate and behavior system work for most 
students. That is, at least 80 percent of all students should be meeting important standards, 
outcomes and behavioral expectations for their grade. Charting and comparing data across 
classrooms within a grade (or within a content area/course) are essential. A deficient curriculum 
generally will have a broad impact across classrooms within a grade, whereas a problem with 
instruction is likely to affect some classrooms but not others. A problem with fidelity of 
implementation also is likely to affect some but not all classrooms, unless the implementation 
failure is a broad one, involving all teachers in a grade. In other words, if more than 20 percent of 
students are failing to achieve across all classrooms in a grade, then the problem is most likely a 
curricular one, or a broad failure of implementation. If some classrooms are doing well and 
others are not, then the problem is likely to be instruction and/or fidelity of implementation 
within the low‐achieving classrooms. Determining and addressing the underlying problem is 
vital to ensure the overall effectiveness of the education system and to prevent high numbers of 
students from requiring intervention 
 

Grade‐level/content area teams collaboratively analyze data from common formative 
assessments. Results from common formative assessments should be used to identify strengths 
and weaknesses in grade‐level curriculums and instruction, as well as to differentiate instruction 
for individual students. For example, a fifth grade team identified vocabulary as a frequent area 
of need among their students; the team would agree on instructional strategies to enhance 
vocabulary learning building upon proven and/or research‐based practices, implement those 
strategies over a period of time, re‐administer common formative assessments, and then 
reconvene to determine whether the changes in instruction were having the desired effect. 
Similarly, if a high school math team identified problem‐solving as a frequent area of student 
need, they would reach consensus on instructional strategies to increase students’ 
problem‐solving abilities, implement those strategies, re‐administer common formative 
assessments, and then examine the results of the assessments to see whether the strategies had 
been effective. 
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SRBI Procedure for English Language Learners 

 

Introduction 

English language learners are students who have acquired their primary listening and speaking 
skills in a language other than English. They require support and attention to their unique needs. 
In addition to language acquisition, English language learners are asked to merge their cultures, 
backgrounds, and experiences with those of their new environment in order to achieve academic 
success. It is important to note that every ELL student learns at a different pace and they have 
different needs. If an ELL student is strong in their native language, the transition to the English 
language will be expedited. Typically it takes approximately 5 to 7 years for an individual to 
learn a second language.  

In order to most appropriately place ELL students into the SRBI process, there must be a 
distinction between levels of ELL students. These levels can be obtained from your ELL/ESL 
instructor. Levels to be considered include: 

Levels Description 
L1 – Preproduction Minimal comprehension, nods yes and no, does not verbalize, 

draws and points (6 months) 
L2 – Early Production Has limited comprehension, produces one or two word 

responses, participates using key words and familiar phrases, 
uses present tense verbs (1 year – 96 months) 

L3 – Speech Emergence Has good comprehension, can produce simple sentences, makes 
grammar and pronunciation errors, frequently misunderstands 
jokes (1-3 years) 

L4 – Intermediate Fluency Has excellent comprehension, makes few grammatical errors 
(3-5 years) 

L5 – Advance Fluency The student has near native language acquisition  
 

 Please refer to the SRBI process for ELL’s flow chart for specific information 

You may also reference SRBI for English Language Learners Framework developed by the 
Connecticut Administrators of Programs for English Language Learners (CAPELL) for 
additional guidance.  
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Criteria for Tiered 
Instruction for Students 

with IEP’s 
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Criteria for Tiered Instruction for Students with Individualized Education Plans 

 

Introduction 

Just like their peers, students with disabilities may fall anywhere on the SRBI continuum based 
on their respective needs. For example, a student with a learning disability in math may require 
intensive tier 3 support in mathematical concepts such as place value and numerical relationships 
while only needing tier 1 core instruction in reading to be successful in their general education 
classroom.  

School based teams should never assume a student with an IEP automatically needs tier 3 
intervention in both reading and mathematics. As you know, students with IEP’s have goals and 
objectives in areas in which they are significantly below grade level. As a rule of thumb, students 
who have mathematics objectives on their IEP’s must receive intensive tier 3 mathematics 
instruction. In addition, students who have reading objectives on their IEP’s must receive 
intensive tier 3 reading instruction. A student with an IEP objective in reading or math may 
receive less intensive instruction in Tier 2 if the team is planning on discontinuing services soon 
and are trying to determine if the student will remain successful with fewer supports.  

At the start of the school year, all special education teachers should review each student’s IEP 
with any staff members that will be providing instruction to that student (i.e. classroom teacher, 
reading consultant, etc.). SRBI service providers (both regular and special education staff) must 
be cognizant of the students’ strengths and weaknesses so that they may incorporate students’ 
objectives into their remediation lessons.  
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K-6 Language Arts Universal Screening and Progress Monitoring                         Rev. 9/12 
 

Grade Previous Year’s 
Assessments/Data 

Fall 
Form tier groups 

Mid-Year 
Retier 

Spring 
Retier 

K Pre-LAS (given with 
kindergarten 
registration) 

Baseline Letter/Sound ID 
Concepts about Print (Oct.) 
Marking Per. 1 Assessments 

Marking Per. 2 Assessments Words Their Way 
LAS Links (ELL) 
DRA 
Marking Per. 3 Assessments 
 

Progress 
Monitoring 

Monitor at least every three weeks what is taught in kindergarten stations. Tools for monitoring may include, but are not limited to: 
Letter ID upper and lower case, Letter/sound  recognition, Phonemic awareness (rhyming, segmenting, blending, sound substitution), 
Retelling, Listening comprehension, Concepts about Print, Sight Words, Beginning reading (running records and retell), Writing 
(sentence completion/response/sentence writing/letter formation/story writing) 

1 Spring K assessments *Marie Clay Sentence 
Dictation 
*Sight Words Checklist 
Words Their Way 

DRA 
*Marie Clay Sentence Dictation 
 

LAS Links (ELL) 
DRA 
*Sight Word Checklist 
*Marie Clay Sentence Dictation 
Words Their Way 

Progress 
Monitoring 

Monitor what is taught minimally after each three weeks of instruction.  Monitoring must include, and is not limited to: Pre/post CFAs, 
Informal running records at student’s instructional level during guided reading. Administer as a cold read halfway through each unit.  
Additional progress monitoring should be included for Tiers 2 and 3 students. 

2 Spring Gr. 1 DRA 
Gr. 1 Tier 

*DORF w/Retell 
Words Their Way 

*DORF w/Retell 
DRA 

LAS Links (ELL) 
DRA 
*DORF w/Retell 
Words Their Way 

Progress 
Monitoring 

Monitor what is taught minimally after each three weeks of instruction. Monitoring must include, and is not limited to: Pre/post 
Decoding and Comprehension CFAs, Informal running records at student’s instructional level during guided reading. Administer as a 
cold read halfway through each unit. Also, teacher created dipsticks.  
Additional progress monitoring should be included for Tiers 2 and 3 students (DORF, etc.) 

3 Spring Gr. 2 DRA 
Gr. 2 Tier 

*DORF 
*DAZE 
DRP (J-8) 
Words Their Way 

*DORF 
*DAZE 
 

LAS Links (ELL) 
DRA 
*DORF 
*DAZE 
DRP (K-8)                 
Words Their Way 

Progress 
Monitoring 

Monitor what is taught minimally after each three weeks of instruction. Monitoring must include, and is not limited to: Pre/post CFAs 
and Phonics Tests, Informal running records at student’s instructional level during guided reading for students at remedial level on 
DRA. Administer as a cold read halfway through each unit.  
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Teacher created dipsticks on comprehension skills using the weekly CMT questions and other sources. 
Additional progress monitoring should be included for Tier 2 and 3 students (DORF, DAZE, etc.) 

4 Gr. 3 CMT 
Gr. 3 Tier 

*DORF (CMT Levels 1-3) 
*DAZE (CMT Levels 1-3) 
DRP (J-8) 
Words Their Way 

*DORF 
*DAZE 
  

LAS Links (ELL) 
*DORF 
*DAZE 
DRP (K-7) 

Progress 
Monitoring 

Monitor what is taught throughout the unit. Monitoring must include, but is not limited to: Pre/post CFAs, teacher created dipsticks on 
comprehension skills using the weekly CMT questions and other sources. 
Additional progress monitoring should be included for Tier 2 and 3 students (DORF, DAZE, etc.) 

5 Gr. 4 CMT 
Gr. 4 Tier 

*DORF (CMT Levels 1-2) 
*DAZE (CMT Levels 1-2) 
DRP (J-7) 
  

*DORF 
*DAZE 

LAS Links (ELL) 
*DORF 
*DAZE 
DRP (K-6) 

Progress 
Monitoring 

Monitor what is taught throughout the unit. Monitoring must include, but is not limited to: Pre/post CFAs, teacher created dipsticks on 
comprehension skills using the weekly CMT questions and other sources. 
Additional progress monitoring should be included for Tier 2 and 3 students (DORF, DAZE, etc.) 

6 Gr. 5 CMT 
Gr. 5 Tier 

*DORF (CMT Levels 1-2) 
*DAZE (CMT Levels 1-2) 
DRP (J-6) 
  

*DORF 
*DAZE 

LAS Links (ELL) 
*DORF 
*DAZE 
DRP (K-6) 

Progress 
Monitoring 

Monitor what is taught throughout the unit. Monitoring must include, but is not limited to: Pre/post CFAs, teacher created dipsticks on 
comprehension skills using the weekly CMT questions and other sources. 
Additional progress monitoring should be included for Tier 2 and 3 students (DORF, DAZE, etc.) 

  
  *Task Force administers and scores 
 
Place students in appropriate Tier group based on data and teacher input. 
**Vision and Hearing to be done annually by school nurse 
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K-6 Mathematics Universal Screening and Progress Monitoring                         Rev. 5/12 
 

Grade Previous Year’s 
Assessments/Data 

Fall 
Form tier groups 

Mid-Year 
Re-tier 

Spring 
Re-tier 

K Pre-LAS (given with 
kindergarten 
registration) 

 Fall Universal Screen(Units 1- 
3 ) 

Winter Universal Screen(Units 
4-6) 

Spring Universal Screen(Units 7-9) 

Progress 
Monitoring 

Post CA’s             March and June Maintenance 

1 Spring K assessments Universal Screen-Symphony 
Math 

Benchmark-Symphony Math 
Pre/Post Unit Assessments 

Benchmark-Symphony Math  
Pre/Post Unit Assessments 

Progress 
Monitoring 

Teacher created dipsticks, 30 minutes SRBI with interventions targeted to individual students needs 

2 Gr. 1 Tier Universal Screen-Symphony 
Math 

Benchmark-Symphony Math 
Pre/Post Unit Assessments 

Benchmark-Symphony Math 
Pre/Post Unit Assessments 

Progress 
Monitoring 

Teacher created dipsticks, 30 minutes SRBI with interventions targeted to individual students needs 

3 Gr. 2 Tier Universal Screen-Symphony 
Math 

Benchmark-Symphony Math 
Pre/Post Unit Assessments 

Benchmark-Symphony Math 
Pre/Post Unit Assessments 

Progress 
Monitoring 

Teacher created dipsticks, 30 minutes SRBI with interventions targeted to individual students needs 

4 Gr. 3 CMT 
Gr. 3 Tier 

Universal Screen-Symphony 
Math 

Benchmark-Symphony Math 
Pre/Post Unit Assessments 

Benchmark-Symphony Math 
Pre/Post Unit Assessments 

Progress 
Monitoring 

Teacher created dipsticks, 30 minutes SRBI with interventions targeted to individual students needs 

5 Gr. 4 CMT 
 

Universal Screen-Symphony 
Math 

Benchmark-Symphony Math 
Pre/Post Unit Assessments 

Benchmark-Symphony Math 
Pre/Post Unit Assessments 

Progress 
Monitoring 

Teacher created dipsticks, 40 minutes SRBI, twice per week, with interventions targeted to individual students needs 

6 Gr. 5 CMT 
 

Universal Screen-Symphony 
Math 

Benchmark-Symphony Math 
Pre/Post Unit Assessments 

Benchmark-Symphony Math 
Pre/Post Unit Assessments 

Progress 
Monitoring 

Teacher created dipsticks, 40 minutes SRBI, twice per week, with interventions targeted to individual students needs 

  
Place students in appropriate Tier group based on data and teacher input. 
**Vision and Hearing to be done annually by school nurse 



 

 

 

 

 

 

Strategies and 
Interventions 

 

 

 



Intervention Strategies & Instructional Strategies 
 
No single strategy is equally effective for each child.  Many of the strategies are best practices for ALL students.  Although these 
strategies have been tiered, they overlap and are layered throughout the different tiers. This is just a guideline and strategies may be used 
in any tier as you see fit.  This list is not exhaustive and can be revised as needed.  Continuous monitoring and assessment should be done 
to evaluate the effectiveness of the strategies utilized. *Tier 3 strategies are not to be used indefinitely-goal is independence.  
 
 
 TIER I Strategies: TIER II Strategies: 

 
TIER III Strategies: 

 
Assessments 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Administration of universal 
assessments  

• Give prior notice of tests 

• Preview/Review test 
procedures 

• Provide study guides 

• Provide a word bank 

• Allow open book/notebook 
test 

• Vary assessment types 
(performance tasks, open 
ended/extended  responses, 
short answer, and multiple 
choice) 

• Re-test for mastery and  use 
dipsticks 

• Use of manipulatives 

• Use of  rubric scoring guide 

• Flexibility in final product 
that demonstrates   mastery 
(mural, video, power-point, 

All Tier One 
strategies PLUS: 

• Monthly data points for 
progress monitoring in 
order to drive instruction 
accordingly 

• Common Assessment 

• Multiple modality tools 
to be used for assessment  

• Adjust environment, i.e. 
move seat, study corral 

• Re-assess of re-teaching 

 

All Tier One and Two 
strategies PLUS: 

• Provide extra time and/or 
segment test into multiple test 
sessions (only ELL-LAS 1&2,   
IEP & 504 students) 
 

• Provide alternative tests (only 
ELL-LAS 1&2, IEP & 504 
students) 

• Complete part of test in writing 
and part orally (only ELL-LAS 
1&2,  IEP & 504 students) 

• Simplify test vocabulary (only 
ELL-LAS 1&2,  IEP & 504 
students) 

• Reduce multiple choice 
distracters (only ELL-LAS 1&2,  
IEP & 504 students) 

• Spatially cued format 
 

• Adjust level of rigor in questions 
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dramatic presentation, journal 
writing, etc.)(Math 
Performance Tasks) 
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 TIER I Strategies: 

 
TIER II Strategies: 

 
TIER III Strategies: 

 
Assignments 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Assignments 

• Monitor/check student work 

• Provide assignment choices  

• Hands-on-learning 
activities(Math 
Manipulatives) 

• Flexible grouping 

• Provide opportunities to do 
critical parts of assignment in 
school  

• Teach prioritization skills and 
prioritize task activities 

• Use combination oral/written 
assignments 
 

• Math Journals 
 

• Teach academic vocabulary 

• Cooperative learning groups 

• Summarizing and Note-
taking 

• Provide word bank / personal 
dictionaries 
 
 
 
 
 

• Flexibility in assignments  

All Tier One 
strategies PLUS: 

• Give additional targeted 
practice after re-teaching 
has occurred 

• Have student paraphrase 
instructions or concepts 

• Use uncluttered 
assignment formats  

• Simplify instructional 
language 

• Graphic organizer for 
summarizing and note-
taking 

• Study Guide 

• Guided practice 

• Supplemental materials 

• Extended rehearsal and 
repetition 

Teacher & parent 
signature required on 
assignment log  

All Tier One and Two 
strategies PLUS: 

• Shorten tasks 

• Use spatially cued 
formatting 

• Provide summary and notes 

• Teacher & parent signature 
required on assignment log 
and involve parent with 
teaching strategies and 
assignment instructions. 
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(continued) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

that provide practice for new 
learning  (linguistic and non-
linguistic) 
 

• Provide alternative materials 
 

• Highlight important words 
and concepts 
 

• Break long-term projects into 
smaller components 

• Use rubrics 
 

• Provide specific feedback 
 

• Assignment involving 
similarities and differences 
 

• Assignments varying in level 
of complexity according to 
students’ readiness levels. 
 

• Use of technology based on 
student need 
 

• Home/school communication 
 

• Assignment log 

• Enrichment 
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TIER I Strategies: 
 

 
TIER II Strategies: 

 

 
TIER III Strategies: 

 
Behavioral 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Teach class rules 
• Model expected behavior 
• Provide role play activities 
• Post class rules  
• Guided discovery 
• Character Education 
• De-escalation strategies  
• Use team building activities 
• Use nonverbal signals 

 
• Use structured warning 

system 
 

• Use verbal praise/private 
praise 

• Provide positive social 
reinforcement 

• Establish in class/in school 
reward system  

• Use privileges, rewards, & 
responsibilities 
 

• Avoid distractive stimuli 
• Use corrective feedback 
• Provide opportunity for 

physical movement (stretch 
break)  

• Provide social skills games 
• Provide opportunities in 

which students can verbally 
interact with peers. 
 

All Tier One strategies 
PLUS: 

• Allow breaks between 
tasks   

• Use of anxiety/stress 
reducer   

• Provide verbal and non-
verbal reminders 

• Use planned ignoring 

• Use contingency plan 
(e.g. Class marble jar) 
 

• Use peer supports/ 
mentoring 

• Include in lunch/social 
skill group 

• Use student self-
monitoring 

• Implement an  informal  
behavior plan/contract 

• Provide a time to “cool 
off” at desk or other 

 
 
 

 

All Tier One and Two 
strategies PLUS: 

• Administer  a behavior 
assessment 

• Refer to support staff 

• Formalized  behavior plan 

• Parent/guardian to sign formal 
behavior plan 

• Develop/continue 
individualized behavior plan 
based on data monitoring by 
teacher & parent 
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Behavioral (continued) 
 

• Provide student 
involvement in creating 
and implementing 
informal behavior plan 
(i.e.  give choice of  
sequence of assignments 
to be completed, choice 
of location to complete 
the assignment 
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TIER I Strategies: 
 

TIER II Strategies: 
 

TIER III Strategies: 

Environment/ 
Scheduling 

• Provide clear work area 
 

• Post assignments/ homework 
 

• Provide written schedule 

• Get class/student attention 
prior to speaking  

• Make clear transitions during 
class activities  

• Use of visual timer 

• Provide variety of work 
spaces dependent on type of 
assignment ( small group, 
independent, etc)  

• Provide written or visual 
schedule  

• Provide a place to “cool off” 
in classroom  

 

 

 

All Tier One strategies 
PLUS: 

• Strategic seating 

• Smaller group (4-6 
students) 

• Quieter work space  

• Use angled working 
surface (use of binder)  

• Provide motor breaks 

• Remove distracting 
materials 

• Provide multi-sensory 
presentation of 
information 

• Pictorial or 
individualized schedule 

• Minimize or structure 
transitions 

• Use labels and visual 
representations 

 

All Tier One and Two 
strategies PLUS: 

• Provide a schedule to work 
with appropriate staff  

• Reduce student teacher ratio 
(1to 3) 
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TIER I Strategies: 
 

 
TIER II Strategies: 

 

 
TIER III Strategies: 

Grading • Provide extra credit options 

• No handwriting penalty 

• Use technology options  

• No spelling penalty except on 
final copy  

• Variety of rubrics to represent 
learning objective 

• Weighting assignment 

• Work portfolios 

 

All Tier  One 
strategies PLUS: 

• Grade improvement 
(retakes) 

• No homework penalty 

 

All Tier One and Two 
strategies PLUS: 

• Modified grades for 
students with IEP’s only 
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TIER I Strategies: 

 

 
 

TIER II Strategies: 
 

 
 

TIER III Strategies: 
 

Instructional 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Anchor new concepts 
• Use think-alouds 

 
• Use the revised Bloom’s 

Taxonomy to differentiate 
instruction 
 

• Utilize mnemonic cues (e.g., 
songs, cartoons, rhymes, 
stories, images) for teaching 
math facts, vocabulary, or steps 
in a process 
 

• Highlight/underline 

• Use graph paper/lined paper 

• Personalize examples/ making 
realistic connections 
 

• Explicit instruction 

• Pre-teach/re-teach content and 
vocabulary (math) 
 

• Writer workshops 
 

• Guided reading 
 
• Guided practice 

 
• Scaffolding 

All Tier  One 
strategies PLUS: 

• Push-in supports 

• Differentiated instructional 
practices  

• Extra practice / extra time 
Use shorter independent 
work periods 

• Extended opportunities for 
retention and practice of 
new learning 

• Restate 
information/directions 

• Reinforce using 
manipulatives and models 

• Provide notes/outlines to 
student 

• Support for computation 
and problem solving skills  

• Provide multi-sensory 
instruction  

 
• Use tracking strategies for 

reading (ruler/ finger/ 
window) 

All Tier One and 
Two strategies 
PLUS: 

• Pull-out supports 

• Extended time/Wait time 

• Use word retrieval 
prompts/word banks 
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Instructional (con’t) 
 

• Use flexible groupings 

• Integrate cooperative 
experiences into instruction 

• Purposefully group students 

• Post essential questions and  
big ideas 

• Identify similarities and 
differences 

• Use of classification 

• Provide time for students to 
generate and test hypothesis 

• Provide time for students to 
make predictions 

• Use cueing & questioning 

• Provide review  

•  Include lesson closure 
 

• Use manipulatives and models 
 

• Teach memory strategies 
 

• Provide practice with computer 
supported instruction 
 

• Teach note-taking/test-taking 
strategies  
 

• Integrate non-fiction writing 
across all subjects  

• Provide templates for 
written work 
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• Provide concrete examples 

 
• Use graphic/visual organizers 

 
• Color code   

 
• Chunk information 

 
• Integrate technology into 

content area 
 

• Analyze task 
 

• Use CMT data analysis to 
guide instructional lessons 

 
• Provide enrichment 

  



11 
 
  

 
TIER I Strategies: 

 

 
 

TIER II Strategies: 
 

 
 

TIER III Strategies: 
 

Organization • Use assignment book/pad 

• Provide extra space for work 

• Use binder/organization system 

• Use folders to hold work 

• Keep extra materials (pencils, 
etc.) in class 

• Post assignments 

• Post schedule and routines 

• Provide study outlines 

• Established routine, 
procedures, rules, and 
consequences 

• Provide/require  
planner/calendar  of daily 
events 

• Develop a monitoring  and 
student check-in system 

• Provide/require assignment log 

 

All Tier  One 
strategies PLUS: 

• Conduct 
binder/locker/cubby clean 
out checks 

• List sequential steps 
 

• Require an assignment log- 
with teacher & parent 
signature and comments 
sections 

 

 

All Tier One and Two 
strategies PLUS: 

• Practice modeling 
with support staff 
 

• Provide a digital 
individualized 
schedule 
 

• Involve parent to 
mirror school’s 
organizational 
checklist to use at 
home 
 

• Provide an 
organizational 
rubric  
 

• Include teacher & 
parent signatures 
required on 
assignment log and 
involve parents in 
teaching strategies 
and assignment 
instructions. 

 
 
*For  ELL students, use explicit vocabulary, visual/pictor ial models, and cognates.



 

 

 

 

Mathematics 
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Mathematics  

Overview 

 

There are a number of mathematics instructional practices that appear to be promising 
from a research perspective. They include: 

• Systemic instruction embedded in real-world applications  
• Incorporating graphic organizers as a teaching tool for student learning (Venn 

diagrams, t-charts, graphs, frequency charts, KWL chart, etc.) 
• Using visual aides to enhance the learning process (base ten block, tangrams, 

pattern blocks, etc.) 
• Providing multiple opportunities for students to demonstrate mathematical 

understandings (daily spiral reviews, morning work, quick checks, math journals, 
etc.) 

• Continuous assessment and progress monitoring/instructional decision-making. 
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Tier 1  

 

Suggestions for Utilizing Instructional Time 

K-4 Schools:  90 minutes, daily, dedicated to Math Instruction  

• Does not need to be 90 consecutive minutes 
• Chunk the 90 minutes into two segments:   

o Core Instruction (60 minutes) 
 Curriculum Program 
 Progress Monitoring 

 
o Remediation/Enrichment (30 minutes) 

 Targeted Instruction 
 Flex grouping—small group with math games 
 Progress Monitoring 
 Math Coach/Facilitator, Tutors, SPED & support staff are utilized 
 Computation and Problem Solving skills are reinforced 

90 Minutes 

 

  Core Instruction   Remediation/Enrichment 

   

   
Envision Math   Targeted Instruction 

  Progress Monitoring  Math Coach/Facilitator 
       Tutors, SPED & Support Staff 
       Computation Skills 

Problem Solving Skills 
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Carrigan Intermediate School:   60 minutes, daily, dedicated to Math Instruction  

• Core Instruction ( 60 minutes) 
 Curriculum Program 
 Progress Monitoring 

 
• SRBI-Remediation/Enrichment ( Minimum 40 minutes twice per week) 

 Targeted Instruction 
 Flex grouping—small group with math games 
 Progress Monitoring 
 Math Coach/Facilitator, Tutors, SPED & support staff are utilized 
 Computation and Problem Solving skills are reinforced 
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Developing Mathematical Thinking with Effective Questions 

To help students build confidence and rely on their own understanding, ask…  

• Why is that true?  

• How did you reach that conclusion?  

• Does that make sense?  

• Can you make a model to show that?  

 
To help students learn to reason mathematically, ask…  

• Is that true for all cases? Explain.  

• Can you think of a counterexample?  

• How would you prove that?  

• What assumptions are you making?  

 
To check student progress, ask…  

• Can you explain what you have done so far? What else is there to do?  

• Whey did you decide to use this method?  

• Can you think of another method that might have worked?  

• Is there a more efficient strategy?  

• What do you notice when…?  

• Why did you decide to organize your results like that?  

• Do you think this would work with other numbers?  

• Have you thought of all the possibilities? How can you be sure?  

To help students collectively make sense of mathematics, ask…  

• What do you think about what _____ said?  

• Do you agree? Why or why not?  

• Does anyone have the same answer but a different way to explain it?  

• Do you understand what _____ is saying?  
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• Can you convince the rest of us that your answer makes sense?  

 
To encourage conjecturing, ask…  

• What would happen if…? What if not?  

• Do you see a pattern? Can you explain the pattern?  

• What are some possibilities here?  

• Can you predict the next one? What about the last one?  

• What decision do you think he/she should make?  

 
To promote problem solving, ask…  

• What do you need to find out?  

• What information do you have?  

• What strategies are you going to use?  

• Will you do it mentally? With pencil and paper? Using a number line?  

• Will a calculator help?  

• What tools will you need?  

• What do you think the answer or result will be? 

 

To help when students get stuck, ask…  

• How would you describe the problem in your own words?  

• What do you know that is not stated in the problem?  

• What facts do you have?  

• How did you tackle similar problems?  

• Could you try it with simpler numbers? Fewer numbers? Using a number line?  

• What about putting things in order?  

• Would it help to create a diagram? Make a table? Draw a picture?  

• Can you guess and check?  
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• Have you compared your work with anyone else? What did other members of your group try?  

 
To make connections among ideas and applications, ask…  

• How does this relate to…?  

• What ideas that we have learned before were useful in solving this problem?  

• What uses of mathematics did you find in the newspaper last night?  

• Can you give me an example of…?  

 
To encourage reflection, ask…  

• How did you get your answer?  

• Does you answer seem reasonable? Why or why not?  

• Can you describe your method to us all? Can you explaining why it works?  

• What if you had started with… rather than…?  

• What if you could only use…?  

• What have you learned or found out today?  

• Did you use or learn any new words today? What did they mean? How do you spell them?  

• What are the key points or big ideas in this lesson?  
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Parent Resources 

http://www.figurethis.org/index/html 

http://wwpbskids.org/cyberchases/parentteachers/index.html 

http://www.corestandards.org/assets/CCSSIMath%20Standards.pdf 

http://acesmathcouncil.wikispaces.com/ 

http://www.corestandards.org/ 

http://www.sde.ct.gov/sde/cwp/view.asp?a=2618&q=322592 

http://pta.org/4996.htm 

 
Teacher-Resources 
 

http://www.coedu.usf.edu/main/departments/sped/mathvids/index.html 

http://mathwire.com/ 

www.math.com 

www.mr.hammond.org/math/mathlessons/ 

www.pearsonsuccessnet.com 

http://www.pbs.org/teacherline/resources/questionsheet_vma.pdf 

www.mathforum.org/dr.math 

www.aplusmath.com  

www.playkidsgames.com 

www.multiplication.com 

www.mathfactcafe.com 

www.wildmath.com 

www.mathblaster.com 

www.aaamath.com 

www.jumpstart.com 

www.ixl.com/math 

http://www.figurethis.org/index/html
http://wwpbskids.org/cyberchases/parentteachers/index.html
http://www.corestandards.org/assets/CCSSIMath%20Standards.pdf
http://acesmathcouncil.wikispaces.com/
http://www.corestandards.org/
http://www.sde.ct.gov/sde/cwp/view.asp?a=2618&q=322592
http://pta.org/4996.htm
http://www.coedu.usf.edu/main/departments/sped/mathvids/index.html
http://mathwire.com/
http://www.math.com/
http://www.mr.hammond.org/math/mathlessons/
http://www.pearsonsuccessnet.com/
http://www.pbs.org/teacherline/resources/questionsheet_vma.pdf
http://www.mathforum.org/dr.math
http://www.aplusmath.com/
http://www.playkidsgames.com/
http://www.multiplication.com/
http://www.mathfactcafe.com/
http://www.wildmath.com/
http://www.mathblaster.com/
http://www.aaamath.com/
http://www.jumpstart.com/
http://www.ixl.com/math
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www.PHSchool.com 

www.funbrain.com 

www.familyeducation.com 

www.mathematicshelpcentral.com 

www.coolmath4teachers.com 

www.freewebs.com/fcoss/ 

www.gomath.com 

www.vrd.org/locator.sits/drmath.shtml 

www.yahooligans.yahoo.com/school_bell/math 

http://www.coedu.usf.edu/main/departments/sped/mathvids/index.html 

http://mathwire.com/ 

 

 

 

 

 

 

 

 

 

 

 

  

http://www.phschool.com/
http://www.funbrain.com/
http://www.familyeducation.com/
http://www.mathematicshelpcentral.com/
http://www.coolmath4teachers.com/
http://www.freewebs.com/fcoss/
http://www.gomath.com/
http://www.vrd.org/locator.sits/drmath.shtml
http://www.yahooligans.yahoo.com/school_bell/math
http://www.coedu.usf.edu/main/departments/sped/mathvids/index.html
http://mathwire.com/
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Student Assistance 

 Team (SAT) 
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How does SAT coincide with SRBI? 
 
A student whose performance data demonstrates a lack of response to core instruction 
(Tier 1) and targeted small group instruction (Tier 2) as compared to peers after a 
reasonable time, may be referred to Student Assistance Team, also called SAT. Using 
the child study process, the SAT gathers all available data about a student, hypothesizes 
a possible cause for the problem, and then designs an individualized Academic 
Improvement Plan (AIP). Students receiving Tier 2 services continue to receive Tier 1 
core instruction, but with the benefit of more targeted interventions prescribed by the 
SAT administered by a specialist (i.e. reading consultant, special education teacher, Title 
1 math teacher, etc.).  
 
What steps do I need to complete prior to referring a student to SAT? 
 
In order to refer a student to SAT, both the classroom teacher and Tier 2 teacher (if 
different) will need to collect the items listed on the Request for Student Assistance 
Cover Sheet (form included in appendix). In turn, the SAT team will schedule a date to 
review the items collected and follow the data team process on an individualized level. 
All requirements outlined on the form must be submitted prior to the scheduled SAT 
meeting. Once scheduled, classroom teachers are to attend the meeting to share student 
work samples, observations, current data and any other additional information not 
included in the Request for Student Assistance packet. It is also recommended that the 
referring teacher bring data or work samples from a “typical” student so that the team 
may make comparisons. 
 
What decisions can the SAT make? 
 
Upon reviewing the referral form and documenting the classroom teacher’s concerns, the 
SAT team will make one of three decisions: 
 

1. The student appears to need no intervention at this time. No action or plan is 
necessary. 

2. The student’s challenges suggest that more intensive support is warranted. 
3. Existing data is insufficient for a complete determination. More information is 

needed. 
 
I am still confused about the process, how can I get additional information? 
 
Please refer to the flow chart included in the appendix to help visualize the SRBI and 
SAT process. If you would like a more thorough explanation of SRBI, visit the State of 
Connecticut Department of Education’s website www.sde.ct.gov 

http://www.sde.ct.gov/
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Glossary of Terms 
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Revised May 1, 2012 

Appendix for SRBI handbook 

Baseline: the student’s current level of performance in his or her focus area for improvement prior to implementation of 
an intervention 

Bilingual: speaks two languages 

Benchmark: important student outcomes or goals for a grade within a particular domain (e.g. reading) that students 
should be achieving during the course of a school year (e.g., fall, winter, spring) in order to be on target for end-of-grade 
performance by the end of that school year 
 
Benchmark Assessments: assessments used to set benchmarks (e.g., according to local norms) and/or to determine 
whether students are achieving grade level standards 

CBM’s- Curriculum Based Measures: an approach to measurement that is used to screen students or to monitor student 
progress in math, reading, writing, and spelling.  CBM is used to assess a student’s responsiveness to instruction, using 
standardized measures, demonstrated reliability and validity, and using alternate forms of equivalent difficulty at different 
measurement points 

CCSS: Common Core State Standards--These standards define the knowledge and skills students should have within their 
K-12 education careers so that they will graduate high school able to succeed in entry-level, credit-bearing academic 
college courses and in workforce training programs.  

CFA’s- Common Formative Assessments: Assessments developed by the district given to all students 

Concepts About Print: an early literacy assessment that incudes understanding the difference between words and letters, 
punctuation and directionality, concepts about print facilitates reading comprehension and vocabulary acquisition 

Continuum of Support: a multi-tiered model of service delivery characterized by instruction that is differentiated to meet 
learners’ needs at various tiers.  Data driven decision-making is essential in determining the intensity and nature of 
intervention needed.  Each tier represents increasingly intense services that are associated with increasing levels of 
student supports, whether for enrichment or reinforcement 

Cut point: cut off scores on common benchmark assessments; cut points specify the score at or below which students 
would be considered for intervention 

Data Teams: Teams of educators that participate in collaborative, structured, scheduled meetings which focus on the 
effectiveness of teaching as determined by student achievement. Data teams adhere to continuous improvement cycles, 
analyze trends, and determine strategies to facilitate analysis that results in action.  Data teams can occur at the state, 
district, school and instructional 

DAZE: cloze passage to assess comprehension 

DDDM-Data Driven Decision Making: a process by which district leaders, school leaders, teachers and parents review 
cause and effect data to determine strengths and prioritize areas in need of improvement to inform instruction, 
curriculum and policy decisions to positively impact student achievement 

Diagnostic Assessments: additional assessments used both by general educators and specialists to clarify and target the 
needs of individual students when the information provided by other types of assessments, such as universal common 
assessments,  is not sufficient or too broad 

DIBELS: Dynamic Indicators of Basic Early Literacy Skills 

Differentiated Instruction: an approach to teaching that emphasizes ways to meet the differing needs of a group of 
students within the general education setting, for example, through the use of flexible, small groups, varied instructional 
materials, or different ways of ways of presenting the same content; differentiation of instruction is an integral part of Tier 
1  
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DORF: Dynamic Indicators of Basic Early Literacy / Oral Reading Fluency- can include retell 

DRA: Developmental Reading Assessment 

DRP: Degrees of Reading Power Assessment 

ELL: English language learners 

ESL: English as a second language 

ETS – Effective Teaching Strategies: researched based methods of instruction designed to promote student achievement 

FBA-Functional Behavior Assessment: A method of assessing student behavior to determine what the function of the 
behavior is; this assessment is used to develop a Behavior Intervention Plan 

Fidelity of Implementation: use and delivery of curriculums, instructional strategies, behavioral systems and interventions 
in the manner they were designed and intended to be used, for example, adhering to the treatment time and key features 
required for a particular intervention 

Flexible Grouping: grouping of students that is changeable based on the purpose of the instructional activity and on 
changes in the instructional needs of individual students overtime 

Interventions: identified instructional strategies utilized to meet specific student needs based on evaluations and work 
products 

Instructional Strategies: Approaches teachers may take to achieve learning objectives; examples may include direct 
instruction, interactive learning, flexible grouping, etc 

LAL: Language Acquisition Level (L1-L5) 

LAS Links: Language assessment scales used for grades 1-6 

LEP: Limited English Proficiency 

PBA-Performance Based Assessments: an assessment of student learning that calls for a demonstration and/or 
application of learned content that is integrated into lessons 

Pre-LAS: Language assessment scales for Kindergarten 

Progress Monitoring: using data to track students’ progress toward a goal 

RACE: Restate, Answer the question, Cite evidence, Elaborate 

RAP: Restate, Answer the question, Prove 

Results Indicators: describe the specific behaviors (both student and adult) that the data team expects to see as a result of 
implementing agreed upon strategies. Results indicators help data teams to determine whether or not the strategies 
comma if implemented with fidelity are working prior to a summative assessment to that midcourse corrections can be 
made 

SRBI: Scientific Research Based Interventions 

SAT-Student Assistance Team: school based teams whose function is to identify, intervene with and refer students who 
are not making satisfactory progress 

SBAC: Smarter Balanced Assessment Consortium; state-led consortium developing assessments aligned to the Common 
Core State Standards in English language arts/literacy and mathematics that are designed to help prepare all students to 
graduate high school college- and career-ready. 

Second Step: School-based curriculum that teaches children skills that are central to a child’s healthy social-emotional 
development 
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SIOP: Sheltered Instruction Observation Protocol; teaching style that is founded on the concept of providing meaningful 
instruction in the content areas for transitioning Limited English Proficient students towards higher academic achievement 
while they reach English fluency 

SWAT - School workers armed with timers – a team of educators that administer universal screenings at designated times 
throughout the school year the results of the screenings are utilized to determine the level of tiered instruction needed by 
individual students 

Teaching Stations – students work through a series of curriculum based learning stations that are either teacher directed 
(for new content) or independent (for previously learned skills) 

TMM – Tell me more 

Tier 1 Instruction- the general education core curriculums, instruction and social/behavioral supports for all students, with 
differentiated of instruction as a norm 

Tier 2 Instruction- short-term interventions for students who have not responded adequately to the general 
education core curriculums and differentiation of instruction; it is part of the general education system 

Tier 3 Instruction- more intensive or individualized short-term interventions for students who fail to respond adequately 
to Tier 1 and/or Tier 11 interventions; it is also part of the general education system 

Universal Screening-A type of assessment administered on a routine basis that is usually used as a first stage of the 
screening process. It is conducted to identify students who may be in need of targeted intervention not making 
satisfactory progress 

Words Their Way – a developmental spelling, phonics and vocabulary program, it is a part of a balanced literacy plan that 
includes fluency, comprehension and writing 

 

 

 
 


